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This course offers students the opportunity to explore connections between dance, drama,
media arts, music, and/or visual arts. Students will use the creative process individually
and/or collaboratively to produce integrated art works that draw on various disciplines,
and they will critically analyse art works and determine how interpreting these works
affects their own development. Students will develop responsible practices that are
transferable beyond the classroom. They will explore solutions to integrated arts challenges
and discover that art is everywhere, influencing and reflecting society. 

Prerequisite: Any Grade 9 or 10 arts course

Exploring and Creating 
in the Arts, Grade 11 or 12 
Open  AEA3O/AEA4O



A. CREATING AND PRESENTING

OVERALL EXPECTATIONS
By the end of this course, students will:

A1. The Creative Process: apply the creative process to create integrated art works/productions, 
individually and/or collaboratively; 

A2. Elements and Principles: apply elements and principles from various arts disciplines when creating,
modifying, and presenting art works, including integrated art works/productions;

A3. Tools, Techniques, and Technologies: use a variety of tools, techniques, and technologies to create
integrated art works/productions that communicate specific messages and demonstrate creativity;

A4. Presentation and Promotion: present and promote art works, including integrated art works/
productions, for a variety of purposes, using appropriate technologies and conventions.

SPECIFIC EXPECTATIONS

By the end of this course, students will:

A1.1 use a variety of strategies (e.g., brainstorming
with a partner, think-pair-share, mind maps,
graphic organizers) to generate innovative ideas
and to develop and refine detailed plans to
address an integrated art challenge, individually
and/or collaboratively (e.g., the challenge to 
create a performance piece or installation on a
theme related to nature, such as water, fire, birth,
or decay)

Teacher prompts: “What strategies did your
group use to generate ideas to address the cre-
ative challenge?” “Does your plan address how
you will approach all the stages of the creative
process as you create your art work?” “In what
ways did you have to refine your original 
idea and plans as you progressed through 
the creative process?” 

A1.2 use the appropriate stages of the creative
process to produce and present integrated art
works, individually and/or collaboratively, 
in response to creative challenges, and revise
them on the basis of reflection and peer- and
self-assessment (e.g., experiment with elements
from various arts disciplines; present their work
formally and informally to the class at various
stages of the creative process, reflect on the insights
derived from the audience response, and use valid
feedback as well as self-assessment to refine their
work) 

Teacher prompts: “How do you decide if an
experiment with integrating elements from
various arts has been successful?” “When you
reflect on your approach to the creative process,
was any stage more demanding than the others?”
“Has peer feedback given you fresh ideas to
explore? Has it changed your perception of or
approach to your work? What changes did you
make as a result of this feedback?” 

A1.3 compile and organize a portfolio that con-
tains representative samples of their integrated
art works/productions and illustrates how
they have used the creative process in creating
these works (e.g., ensure that their portfolio
includes evidence of how their work developed
through each stage of the creative process)

Teacher prompts: “Does your portfolio contain
a range of work that illustrates your approach
to each stage of the creative process? Which
works reflect the specific stages of the process?”
“Why is it important to include preliminary 
as well as final versions of your work in your
portfolio?”

By the end of this course, students will:

A2.1 select and apply a combination of elements
and principles from multiple arts disciplines
when creating and presenting complex integrat-
ed art works/productions (e.g., use relationship

A2. Elements and Principles

A1. The Creative Process
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from dance, timbre and texture from music, and
unity and harmony from visual arts to highlight the
connections between different life forms on Earth;
present an art work that combines interactivity
and duration from media arts with time and space
from drama and time and energy from dance) 

Teacher prompts: “How could you visually
complement the pitch and dynamics of this
piece of music using elements from dance 
and drama?” “How would you approach the
elements of energy and tension in this work 
to create a cohesive art work?”

A2.2 research how artists have modified existing
art works to create new art works (e.g., how
Tom Stoppard’s Rosencrantz and Guildenstern
Are Dead draws on characters from Hamlet; how
Andy Warhol used photographs in his visual art
works; how Akira Kurosawa uses conventions
from Kabuki theatre in his films; how Antonin
Dvorak used themes from traditional Slavic and
American music in his art music), and, using this
research as inspiration, modify the elements
and/or principles of an existing art work to 
create a new work whose intent and impact 
are different from those of the original work

Teacher prompts: “How have visual artists
such as Charles Pachter or Betye Saar chal-
lenged the meaning of cultural icons? When
might a similar approach be appropriate in
your own work?” “Who are some popular
songwriters who have used themes from art
music in their compositions? Are there any
themes from the music you have studied that
you could adapt for use in your own composi-
tion or improvisation? How might you modify
such a theme? What factors influence your
approach?” 

By the end of this course, students will:

A3.1 integrate media/materials, tools, and 
techniques from more than one arts discipline
to create a complex integrated art work/
production that communicates a specific message
(e.g., create two public service announcements 
on the same current social issue but intended 
for different audiences; create a podcast or other
multimedia production on an issue of personal
interest)  

Teacher prompts: “How might you use an 
integrated art work to draw attention to 
social/political issues? What techniques might

you use to enhance your message?” “Why might
an integrated art work be particularly effective
at conveying a message to an audience?”

A3.2 use technologies, tools, and techniques asso-
ciated with more than one arts discipline to
create integrated art works/productions that
demonstrate creativity and/or innovation (e.g.,
use accompaniment and animation software to
create an innovative art work based on an envi-
ronmental theme; used digitized sound- and video-
editing techniques to create an experimental film;
use computer-assisted design software and design
techniques to create an innovative interior design
for an advertising agency) 

Teacher prompts: “What are the criteria for
determining whether an art work or production
demonstrates creativity, uniqueness, or innova-
tion?” “In what ways has working with current
technologies allowed you to explore and extend
the limits of innovation in your art works?”

By the end of this course, students will:

A4.1 apply a variety of current technologies to
present integrated art works/productions (e.g.,
present the class’s integrated art works in a virtual
gallery; display digitized visual art works on the
stage to enhance a music, dance, or drama presen-
tation; present a screen dance that complements a
pre-recorded, original digital soundtrack)

Teacher prompt: “What are some of the advan-
tages and disadvantages associated with 
presenting your integrated art works in a 
virtual environment? How can you assess 
the response to works presented in this way?”

A4.2 use a collaborative approach to plan, design,
and produce a year-end group presentation of
selected art works, including integrated art
works (e.g., select works that demonstrate a
sophisticated understanding of the creative process
and that represent all the arts disciplines; generate
strategies for display/presentation that best suit
the individual works and that present the works 
as a cohesive whole) 

Teacher prompts: “What considerations do you
need to address when selecting works for a 
collaborative culminating presentation?” “How
can the various works be organized in a way
that enhances the individual works but also
contributes to a unified presentation?” 

A4. Presentation and Promotion 

A3. Tools, Techniques, and Technologies 
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A4.3 demonstrate an understanding of the appro-
priate standards, conventions, and practices
associated with the preparation, promotion,
and presentation of art works, including inte-
grated art works/productions, for a variety 
of purposes (e.g., standards and conventions for
the display of various types of visual art works;
practices to ensure an appropriate level of interac-
tivity in media art works; standards associated 
with venues for dance or drama presentations; 

different standards and practices for formal and
informal presentations; practices used to effective-
ly promote an exhibition of integrated art works 
in the local community)

Teacher prompts: “How would you promote
integrated art works/productions being pre-
sented at a community centre or gallery as
opposed to those being presented to an audience
of students at your school?” “What are the
advantages and disadvantages of promoting 
or presenting works solely on the Internet?”  
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B. REFLECTING, RESPONDING, AND
ANALYSING

OVERALL EXPECTATIONS
By the end of this course, students will:

B1. The Critical Analysis Process: demonstrate an understanding of the critical analysis process by
applying it to study works from various arts disciplines as well as integrated art works/productions;

B2. The Function of the Arts in Society: explain and assess the functions and impact of the arts in past
and present societies; 

B3. The Arts and Personal Development: demonstrate an understanding of the interrelationship
between the arts and personal development, including their own personal development;

B4. Connections Beyond the Classroom: demonstrate an understanding of and apply the types of skills
developed through creating, presenting, and analysing art works, including integrated art works/
productions, and describe various opportunities to pursue artistic endeavours outside the classroom.

SPECIFIC EXPECTATIONS

By the end of this course, students will:

B1.1 describe their initial reaction to works from
a variety of arts disciplines, and explain the
reasons for their reaction (e.g., aspects of the
work and their personal experience or values that
contributed to their reaction)

Teacher prompt: “What particular aspects of
this art work most affected your initial impres-
sion? Why do you think this aspect of the work
had an impact on you?”

B1.2 identify and describe the elements and 
principles used to create integrated art works,
and analyse the methods used to combine
these elements and principles into unified art
works (e.g., write a review of an installation,
including a description of how the artist combined
elements from various arts disciplines; create a
mind map of the artistic elements in a music video
by contemporary First Nation, Métis, or Inuit musi-
cians, and analyse how these elements have been
combined into a cohesive whole)

Teacher prompts: “What elements from the arts
are integrated into an operatic performance?”
“When you study this installation, what elements
can you identify? Which arts disciplines are

they taken from? How does the combination 
of these elements allow the work to transcend
these disciplines?”

B1.3 interpret a variety of art works using the
critical analysis process, and reflect on and
explain how their interpretation of specific art
works has changed over the course of this
process (e.g., the difference between their initial
reaction and more informed interpretation; the
roles of research and reflection in their ongoing
critical assessment) 

Teacher prompt: “Describe your initial reaction
to this art work. In what ways has this reaction
changed as a result of your increased under-
standing of the artist’s intent? What factors
contributed to this change?”

B1.4 communicate their critical judgement of a
variety of their own art works and the works
of others, and explain the relationship between
this stage of the critical analysis process and
the creative process (e.g., why a work is or is not
effective; what they would change in a work, and
why; how evaluating the effectiveness of others’
art works contributes to their ability to assess
their own works at different stages of the creative
process)

B1. The Critical Analysis Process
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Teacher prompts: “What aspects of this art
work do you think are effective? Why? Are
there any aspects that you consider ineffective?
Why?” “What criteria can we use for evaluating
art works? How can you apply these criteria
when engaged in the creative process to enhance
the effectiveness of your work?”

By the end of this course, students will:

B2.1 explain various functions of the arts in society,
with reference to both past and present societies
(e.g., prepare an integrated arts presentation to
explain the function of the arts with respect to ritual,
entertainment, education, or cultural expression;
report on the functions of art in Aboriginal societies;
compare the functions of the arts in ancient and
contemporary societies)

Teacher prompts: “What is the meaning of
Marshall McLuhan’s statement ‘The medium is
the message’? How is it related to the function
of the arts in society?” “What role do songs
play in oral cultures?”

B2.2 assess, on the basis of research, the ability of
the arts to inform and instruct and to contribute
to social change (e.g., the impact of works intended
to manipulate, didactic works, propaganda, works
of social or political protest; the influence of artists
such as Augusto Boal, Bertold Brecht, Miriam
Makeba, Alanis Obomsawin, Pablo Picasso, John
Heartfield, Bruce Mau; the impact of contemporary
podcasts or random access web videos on politics
or cultural issues)

Teacher prompts: “Who are some Canadian
artists who are particularly associated with
social commentary or criticism? What impact
has their work had?” “Name some artists
whose work has been censored, and explain
why their work met with this response.” “In
what ways is digital technology changing the
ability of the arts to contribute to social change?”
“In what ways can a viral web video affect an
election campaign?” 

By the end of this course, students will:

B3.1 analyse how creating, presenting, and
analysing a variety of art works has affected
their personal values and their understanding
of the values of their community and culture
and those of other cultures (e.g., how using the
newspaper as a source of ideas for an art work
contributed to their understanding of the importance
of an issue in their community; how analysing art

works from around the globe on the Internet has
contributed to their understanding of and appreci-
ation for other cultures; how their understanding of
issues of importance to other cultures has affected
their own values)

Teacher prompts: “What have you learned
about your personal biases from creating your
art works?” “In what ways did you adapt to
different points of view when working on col-
laborative creative projects?” “Have any of the
art works you have studied challenged your
assumptions about other cultures? If so, how?”

B3.2 analyse, on the basis of research, the impact
of a range of factors on the development of
artists from various arts disciplines (e.g., the
impact of mental health issues on the work of
Vincent van Gogh or of physical disability on 
the work of Chuck Close or Evelyn Glennie; the
impact of changing technologies on the work of
Michael Snow; the influence of Aboriginal culture
on the work of Santee Smith; the impact of gender
roles on various women artists), and describe 
factors that have contributed to their own
development as an artist 

Teacher prompts: “What impact did traditional
gender roles have on the career and artistic
output of a composer such as Clara Schumann
or a visual artist such as Emily Carr?” “What
would you change about one of your earlier 
art works to demonstrate your artistic growth?”

By the end of this course, students will:

B4.1 demonstrate an understanding of, and apply
both inside and outside the arts classroom,
skills, character traits, and work habits that are
developed though the processes of creating,
analysing, presenting, and promoting collabo-
rative and independent art works, including
integrated art works/productions (e.g., create a
word wall of character traits useful in integrated
arts; in small groups, demonstrate leadership skills
related to task planning, organizing, and delegating;
demonstrate effective oral communication skills;
compare the skills required to produce, present, or
analyse work in integrated arts and those required
in other classes or extracurricular activities;
demonstrate skills included in the Ontario Skills
Passport or among the Human Resources and Skills
Development Canada [HRSDC] essential skills)

Teacher prompt: “How might you use skills
learned in this course to organize a community
event to showcase student work? How can
these same planning, organizational, and pro-
motional skills be used in other areas of study
or in your part-time job?”

B4. Connections Beyond the Classroom 

B3. The Arts and Personal Development 

B2. The Function of the Arts in Society 
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B4.2 describe, on the basis of research, arts-related
careers and secondary and postsecondary 
pathways that reflect their interests and skills
(e.g., reflect on their interests, conduct personal
skills inventories, and research employment oppor-
tunities that reflect their interests and skills;
explore college and university arts programs and
arts-related apprenticeships; compile a list of arts
organizations in their community and the types 
of career opportunities available with them)

Teacher prompts: “What arts-related career
opportunities that are of interest to you exist 
in our community? What types of educational
background and work experience do they
require?” “What arts career opportunity most
interests you? What skills do you see as neces-
sary in order to succeed in this area?” 

B4.3 describe, on the basis of research, opportuni-
ties for continuing engagement in artistic and
cultural endeavours beyond the classroom 
(e.g., student subscription packages for local dance
troupes, theatre groups, music ensembles; local
artist talks or art gallery tours; opportunities for
involvement in arts advocacy, either with a local
group or nationally/internationally through 
the Internet; volunteer opportunities with local
festivals)

Teacher prompt: “In what ways does the
Internet expand opportunities for you to
become involved in arts advocacy?”
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C. FOUNDATIONS

OVERALL EXPECTATIONS
By the end of this course, students will:

C1. Terminology: demonstrate an understanding of, and use proper terminology when referring to, 
elements, principles, and other concepts related to various arts disciplines;

C2. Contexts and Influences: demonstrate an understanding of symbols and themes associated with 
art works produced by various cultures from around the globe and of past and present influences 
on works from various arts disciplines; 

C3. Conventions and Responsible Practices: demonstrate an understanding of conventions and 
responsible practices associated with various arts disciplines, and apply these practices when 
creating, presenting, experiencing, and promoting art works. 

SPECIFIC EXPECTATIONS

By the end of this course, students will:

C1.1 use, appropriately and correctly, terminolo-
gy related to elements, principles, and other
key concepts from all the arts disciplines when
creating, analysing, or presenting various types
of art works (e.g., use terminology correctly when
using technology to create a melodic phrase to
complement a visual art work or series of dance
movements, when creating an art installation,
when analysing a sculpture, when staging a play;
design a “terminology bingo” game using a wide
range of terms describing the elements and prin -
ciples related to all the arts) 

C1.2 demonstrate an understanding of elements,
principles, and other key concepts associated
with all the arts disciplines, and identify those
that are common to more than one discipline
(e.g., in small groups, generate a list of concepts
from all arts disciplines for a word wall; create 
a Venn diagram to determine common concepts;
explain terms such as line, point of view, time,
balance, interactivity, and variety with reference
to specific arts disciplines)

C1.3 analyse similarities and differences in
approaches to the creative process in various arts
disciplines (e.g., how a musician, a choreographer,
and a sculptor might approach the planning/
incubation stage; how a visual artist and a musician

might experiment with the elements of their art; 
how a dramatist and a media artist might present
their work; how the revision process differs across
the various arts disciplines) 

By the end of this course, students will:

C2.1 demonstrate an understanding of symbols
used in a variety of past and present art works
from various cultures from around the world
(e.g., research and report on the significance of
symbols associated with ancient Egyptian or
Roman statuary; First Nation, Métis, and Inuit 
pictographs; Balinese dance; Celtic ballads; 
commercial icons)

Teacher prompts: “What types of symbols are
used in this advertising icon? Why are these
symbols used?” “What are some symbols used
in the lyrics of religious music?”

C2.2 research, reflect on, and explain how com-
mon themes (e.g., love, war, heroism, death, joy,
work, nature) are addressed in a variety of past
and present art works from various cultures

Teacher prompts: “What are some different
ways in which artists have portrayed the theme
of love?” “What are some of the ways in which
Canadian artists, including Québécois and First
Nation, Métis, and Inuit artists, have addressed
the theme of nationhood?”

C2. Contexts and Influences 

C1. Terminology
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C2.3 demonstrate an understanding of how past
and present social, economic, and/or political
factors have affected artistic form and content
(e.g., how political factors influenced the content
of propaganda films from World War II; how social,
economic, and political factors affected the visual
arts, music, drama, and/or dance of the Renaissance;
how environmental issues have influenced various
contemporary artists; how industrialization resulted
in new artistic forms and technologies)

Teacher prompts: “What impact did the social
and economic disruption associated with the
Great Depression have on music, visual arts, 
or drama in Canada?” “In what ways did the
social and economic changes associated with
the Industrial Revolution affect the content 
and form of art works?”

By the end of this course, students will:

C3.1 demonstrate an understanding of and apply
conventions associated with the experiencing
of various types of art works (e.g., the etiquette
associated with dance and drama, interactive media
art, various types of concerts, museums/galleries)

Teacher prompts: “What are the conventions
traditionally associated with attending art exhi-
bitions? In what ways are some media artists
challenging these conventions?” “How and
why might audiences behave differently at a
rock concert, a jazz concert, and an art music
concert?” 

C3.2 demonstrate an understanding of safe and
conscientious work practices associated with
various arts disciplines, and apply these prac-
tices when engaged in the creative process (e.g.,
demonstrate familiarity with Workplace Hazardous
Materials Information System [WHMIS] guidelines;
show respect for the work of other students; apply
safe practices when working with various tools
and materials; use group discussion and consensus
to determine effective rules and expectations in the
integrated arts classroom)

Teacher prompts: “What sorts of substances
should not be used in the classroom? Which
substances should be used only with protective
equipment?” “Why is it important to warm up
properly before a dance routine or before
singing?”

C3.3 demonstrate an understanding of ethical
and legal practices related to the various arts
disciplines, and apply these practices when 
creating, presenting, or promoting art works,
including integrated art works/productions
(e.g., use media from Creative Commons; obtain
permission to sample songs or use stock photogra-
phy; acknowledge their sources when borrowing
from the work of other artists; show respect and
sensitivity when appropriating from other cultures)

Teacher prompts: “What issues should you 
consider before appropriating symbols or motifs
associated with other cultures in your art work?”
“How would you go about getting permission
to include in your film soundtrack a piece of
music written by another composer?”

C3.4 describe environmental issues associated
with the arts, and apply environmentally
responsible practices when creating, presenting,
and promoting art works, including integrated
art works/productions (e.g., safely and appropri-
ately dispose of paint containers, toner cartridges,
and other arts supplies; recycle batteries; use the
Environment Canada website as a source for an
integrated arts project on the four R’s [reduce,
reuse, recycle, and recover]; reduce the use of paper
by promoting a performance or art exhibition
through the Internet)

Teacher prompts: “Why is it important to check
the source the supplies you use for your art
works?” “Are any of the items you used in 
creating your art work classified as hazardous
waste? How should you dispose of them?”

C3. Conventions and Responsible
Practices 
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This course focuses on the development of media arts skills through the production 
of art works involving traditional and emerging technologies, tools, and techniques 
such as new media, computer animation, and web environments. Students will explore
the evolution of media arts as an extension of traditional art forms, use the creative process
to produce effective media art works, and critically analyse the unique characteristics of
this art form. Students will examine the role of media artists in shaping audience percep-
tions of identity, culture, and values. 

Prerequisite: Media Arts, Grade 10, Open

Media Arts, Grade 11 
University/College Preparation  ASM3M



By the end of this course, students will:

A1.1 use a variety of strategies (e.g., brainstorming,
concept webs, mind maps, group discussions,
research using sources such as case studies) to
investigate creative challenges and generate
innovative ideas, individually and/or collabo-
ratively, for addressing them (e.g., the challenge
of creating a video art work on cyberbullying)

Teacher prompt: “Do any of your personal
experiences or those of your group members
relate to the topic of the challenge? Where
would you find more information on the topic?
How can these experiences and this informa-
tion help you generate ideas?”

A1.2 develop plans, individually and/or collabo-
ratively, that address a variety of creative 
challenges (e.g., reflect on and filter their ideas 
to select a feasible one as the basis for their plan;
use storyboards, thumbnail sketches, production
notes, scripts, choreographic notes, and/or blocking
notes to help develop their plans), and assess and
revise their plans on the basis of feedback and
reflection

Teacher prompts: “What criteria might you use
when filtering ideas?” “What challenges does
your plan present? Would revising an aspect of
the plan help you overcome those challenges?” 

A1.3 produce and refine media art works, using
research, exploration, input, and reflection 
(e.g., research audio/visual codes and alternative
media; explore new media tools, practise a range

of techniques, and reflect on which tools and tech-
niques would be appropriate for their art work;
reflect on feedback from their teacher, peers, and
others, and modify their preliminary work as
appropriate on the basis of this feedback)

Teacher prompts: “What other media artists
have used this technique? How can exploring
techniques used by other media artists help
you expand the range of techniques you use 
in your work?” “How do you decide when to
integrate the input of others into your work? 
In what ways did feedback affect your final
product?”

A1.4 exhibit or perform media art works, individ-
ually and/or collaboratively, using methods that
are highly appropriate for the work (e.g., present
a performance art work with sound effects or music
that enhances their message; post their digital
work on the Internet; play the class a DVD of 
their animation; present their work in an actual 
or virtual gallery)

Teacher prompt: “Is your mode of presentation
appropriate for your art work? Is there any
aspect of your work that is not well served by
the method of presentation? How might you
modify your presentation plans to address this
problem?”

A1.5 use an appropriate tracking tool (e.g., a
sketchbook, a journal, storyboards, a checklist,
production notes, a “making-of” video) to produce
a detailed record of their application of the cre-
ative process, and use this record to determine,
through reflection, how effectively they applied
this process 

A1. The Creative Process

A. CREATING AND PRESENTING

OVERALL EXPECTATIONS
By the end of this course, students will:

A1. The Creative Process: apply the creative process to create media art works, individually and/or 
collaboratively;

A2. The Principles of Media Arts: design and produce media art works, applying the principles of
media arts and using various elements from contributing arts (dance, drama, music, visual arts);

A3. Using Technologies, Tools, and Techniques: apply traditional and emerging technologies, tools, 
and techniques to produce and present media art works for a variety of audiences and purposes.

SPECIFIC EXPECTATIONS
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Teacher prompt: “After reviewing your record
of the way you used the creative process, what
have you learned that you might apply to the
creation of your next media art work?”

By the end of this course, students will:

A2.1 analyse how media artists use the principle
of hybridization, and apply that principle in
the design and production of media art works
that explore elements from contributing arts
(e.g., combine still photographs and the techniques
of cut paper animation to create a digital animation
in the style of Allison Hrabluik)

Teacher prompts: “How has the combination of
these two media enriched the final media art
work?” “In what ways can sound be used to
unify space in an installation?”

A2.2 analyse how media artists use the principle
of interactivity, and apply that principle in the
design and production of media art works 
that explore elements from contributing arts
(e.g., use projected images and/or text to create 
an installation and live performance in the style 
of Rafael Lozano-Hemmer or of Janet Cardiff and
George Bures Miller’s The Paradise Institute)

Teacher prompts: “What elements can you use
to enhance the interactivity of your art work?”
“How are the elements of dance and visual arts
applied through the principle of interactivity 
in Camille Utterback’s Untitled 5 from her
External Measures series?”

A2.3 analyse how media artists use the principle
of duration, and apply that principle in the
design and production of media art works that
explore elements from contributing arts (e.g.,
analyse how video artists such as Shandi Mitchell
or multidisciplinary artists such as Thom Sokoloski
combine elements using the principle of duration;
design a multimedia performance with time-lapse
effects; use digital video editing and other tech-
niques to make time “fly”)

Teacher prompts: “What is the difference
between running time, perceived time, and
actual time in a media art work?” “How can
you use images and effects to depict the passage
of time? How can you manipulate the sense of
time in media art?”

A2.4 analyse how media artists use the principle
of point of view, and apply that principle in the
design and production of media art works that
explore elements from contributing arts (e.g.,
analyse the animated short Ryan by Chris

Landreth and the related documentary Alter Ego
by Laurence Green with reference to their
approach to conveying physical and conceptual
points of view; create an art work to express a 
conceptual point of view on a cultural, political, 
or social theme; present physical points of view 
by creating a series of still images that approach
the same subject matter from a variety of positions
[bird’s eye, worm’s eye, eye level, panoramic,
internal, microscopic]) 

Teacher prompt: “How does the physical point
of view affect the meaning of this media art
work? How might you change the point of
view to alter the work’s meaning?”

By the end of this course, students will:

A3.1 explore a wide range of traditional and
emerging technologies, tools, and techniques,
and use them to produce effective media art
works (e.g., explore advanced digital imaging,
digital video, and digital audio; experiment with
multimedia, performance, and installation art; 
create web-based art, using software from the
OSAPAC database where possible)

Teacher prompt: “In what ways has your devel-
oping skill in photographic and digital imaging
increased your ability to express your ideas?”

A3.2 create and present media art works that are
appropriate for specific audiences and venues
(e.g., an audience of elementary students; a venue
such as a theatre stage, a gallery, an outdoor site),
using various technologies, tools, and tech-
niques (e.g., projection, broadcast, the Internet,
computer monitors)

Teacher prompts: “Is your media art work
appropriate for your audience?” “Based on
feedback from the audience, is there anything
that you would change about the techniques
used in your art work? Why or why not?” 

A3.3 communicate their purpose and artistic
intention when creating and presenting media
art works, using a variety of approaches, tools,
technologies, and techniques (e.g., create a
video-based installation that uses dramatic images
to encourage the audience to consider social issues
related to Aboriginal rights or environmental 
protection)

Teacher prompts: “What is your artistic inten-
tion? What type of approach might best 
communicate your intent to an audience?”
“How did your artistic intention influence 
your choice of technology and use of tools?” 

A3. Using Technologies, Tools, and
Techniques 

A2. The Principles of Media Arts 
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By the end of this course, students will:

B1.1 analyse, through examination and reflection,
their initial response to media art works, using
various strategies and modes of communication
(e.g., describe their initial reaction to a classmate’s
media art work in an inside-outside circle or using
a sticky-note parking lot; use an electronic chart to
record their analysis of how specific elements of
the art work affected their initial reaction)

Teacher prompt: “Does a particular technical 
or aesthetic aspect of this media art work strike
you? How does it affect your initial reaction 
to the work?”

B1.2 use the critical analysis process to deconstruct,
interpret, and assess media art works created
by recognized artists, and record and organize
their findings using a variety of tools and formats
(e.g., identify the individual components of the
work and analyse how the artist combines them to
communicate a message or convey meaning; assess
the effectiveness of the artist’s use of technology
and tools as well as principles and elements from
contributing art forms; analyse ways in which the
artist has used his or her cultural background as
inspiration; interpret the work to determine its
intent; assess how effectively the artist addresses 

a social issue or communicates artistic intent;
analyse the use of large-scale projection in Bill
Viola’s work The Crossing)

Teacher prompt: “What was the artist’s intent in
creating this art work? How effectively does the
artist communicate that intent? What specifically
does he or she do to achieve that intent?” 

B1.3 analyse how each stage of the critical analysis
process contributes to their comprehension of
media art works, and communicate their find-
ings (e.g., review their records [notes, blogs, video
journals, digital recordings] to determine their
understanding of a media art work during each
stage of the critical analysis process)

Teacher prompt: “What sorts of differences can
your see between your initial reaction to this
work and your final assessment of it? What
accounts for those differences?”

B1.4 use the appropriate components of the critical
analysis process to assess and enhance their own
creative process, including their planning, pro-
duction, and presentation decisions, and to
interpret audience responses to their media art
work (e.g., use feedback from the critical analysis
process when making creative decisions about the
most appropriate modes of presentation, effective
technologies, the time and place for an exhibition,
and/or the level of interactivity of their art work;

B1. The Critical Analysis Process

B. REFLECTING, RESPONDING, AND
ANALYSING

OVERALL EXPECTATIONS
By the end of this course, students will:

B1. The Critical Analysis Process: demonstrate an understanding of the critical analysis process by
using it to monitor the creative process, and by examining, interpreting, assessing, and reflecting 
on media art works;

B2. Identity and Values: demonstrate an understanding of how media art works reflect personal and
cultural identity, and affect personal, cultural, and community values and their awareness of those
values;

B3. Connections Beyond the Classroom: demonstrate an understanding of the types of knowledge 
and skills that are transferable beyond the media arts classroom.

SPECIFIC EXPECTATIONS
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critically analyse the work of recognized media
artists to inspire them and expand their creative
potential, to help them refine their design plan, or
to discover new technologies or new ways of work-
ing with familiar technologies)

Teacher prompts: “In what ways has analysing
the work of this media artist informed your
plans for your installation?” “Which of your
creative plans or decisions did you revise after
critically analysing them? Why?”

By the end of this course, students will:

B2.1 identify and analyse ways in which media
art works express the personal identities of
artists (e.g., works by the General Idea collective;
Joane Cardinal-Schubert’s The Lesson; music
videos by Red Power Squad or Youssou N’Dour)

Teacher prompt: “What is the intent of this art
work? What does this intent tell you about the
personal identity of the artist?”

B2.2 analyse the ability of media art works to
express historical or contemporary cultural
identities (e.g., Alanis Obomsawin’s Kanehsatake:
270 Years of Resistance; Nina Levitt’s Thin Air),
and explain how obstacles can limit that ability
(e.g., the limited representation on the Internet of
media artists from some regions of the world)

Teacher prompts: “Why are certain groups, cul-
tures, and/or geographic areas underrepresented
in media arts? What characteristics of the World
Wide Web potentially increase the representation
of artists from a variety of cultures and with
various points of view? What factors might
limit this potential?” “What is the potential of
web-based works, such as Mary Flanagan’s
[collection], to expand the audience for artists
from cultures across the globe?”

B2.3 analyse the ability of historical or contempo-
rary media art works to influence community
or societal values (e.g., the impact of propaganda
art, such as that of the Chinese Cultural Revolution;
the impact of the documentary The Final Inch; 
the influence of contemporary advertising)

Teacher prompt: “What is the message of this
political poster? What methods does it use to
try to persuade the viewer? Why do you think
its creator believed it would be successful?”

B2.4 analyse, on the basis of reflection, and docu-
ment how creating and presenting media art
works has affected their personal values and
their understanding of their culture and com-
munity (e.g., how presenting media art works to 

a variety of local audiences has influenced their
perspective on issues and broadened their under-
standing of their community)

Teacher prompt: “What have you learned about
your community through the creation of a
media art work on an issue in a local election
campaign?”

B2.5 analyse how the process of critically analysing
media art works has affected their perception
and understanding of different communities,
cultures, ideologies, and/or social groups (e.g.,
how analysing media art work posted on video
blogs has expanded their knowledge or changed
their perception of people who are from different
cultures or who advocate different ideologies) 

Teacher prompt: “In what ways has your 
perception of other cultures changed through
your examination of video art works on the
Internet?”

By the end of this course, students will:

B3.1 identify areas of postsecondary study that
are related to media arts and that reflect their
personal skills and interests, describe the
requirements for each area, and create and
maintain a portfolio that could be used when
applying to programs in these areas (e.g., reflect
on their interests and skills to determine the most
appropriate areas of study; create a portfolio that
includes a formal artist statement, samples of 
completed works, a skill inventory, and a résumé)

Teacher prompt: “How has the process of 
creating a portfolio helped you identify your
personal strengths and future goals? What is
the most important thing you have learned
from this process?”

B3.2 analyse skills connected with design, pro-
duction, distribution, or management processes
in media arts (e.g., skills needed for image manip-
ulation, digital video editing, sound editing, 
multimedia authoring; skills related to leadership,
innovation, teamwork), and explain how these
skills can be applied in a range of careers related
to media arts (e.g., animation, commercial photog-
raphy, filmmaking, graphic design, journalism,
photojournalism)

Teacher prompt: “How has research into a
number of fields related to media arts informed
your awareness and understanding of future
opportunities in these fields? Do you have all
the skills necessary to be successful in one of
these fields? If not, what other skills would you
need to develop to help you achieve success?”

B3. Connections Beyond the Classroom

B2. Identity and Values
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B3.3 describe skills and understandings acquired
through the creative and critical analysis
processes in the media arts (e.g., technical, 
analytical, and communication skills; visual and
aural discrimination skills; a more sophisticated
understanding of a variety of ethno-cultural
groups and of the need to respect the opinions and
values of others), and explain in detail how they
can be applied in a range of areas in everyday
life (e.g., to troubleshoot an installation for a local
gallery; to develop multimedia presentations for
family events; to analyse magazine articles or doc-
umentaries that are used to promote a particular
view point or manipulate an audience)

Teacher prompts: “What are some of the ways
in which you have used media arts tools and
processes in your school and your personal
life? How have these processes enhanced your
ability to share ideas and express yourself?”
“What influence has the media had on your
behaviour and choices? In what ways do the
skills and understandings you have acquired 
in this course help you analyse the media and
understand the sources of their influence?”
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C. FOUNDATIONS

OVERALL EXPECTATIONS
By the end of this course, students will:

C1. Terminology: demonstrate an understanding of, and use correct terminology when referring to, 
elements, principles, and other concepts relating to media arts;

C2. Contexts and Influences: demonstrate an understanding of the sociocultural and historical contexts
of media arts; 

C3. Responsible Practices: demonstrate an understanding of responsible practices associated with 
producing, presenting, and experiencing media art works. 

SPECIFIC EXPECTATIONS

By the end of this course, students will:

C1.1 describe the stages of the creative and critical
analysis process with reference to media art
works, and explain and use correctly and
appropriately a broad range of terms related to
the conventions, concepts, principles, and ele-
ments of media arts when creating or analysing
media art works (e.g., create a media art work 
to illustrate stereotypes, symbols, styles, icons,
structures, and recipes used in media arts)

C1.2 describe, on the basis of research, a variety
of elements from contributing arts that can be
used in media art works, and explain how these
elements can be applied through the principles
of media arts (e.g., how elements from drama and
visual arts can be organized using the principle of
point of view in a multimedia art work)

C1.3 explain terminology associated with the
technologies, tools, and techniques used in the
production and presentation of media art works,
and use this terminology correctly and appro-
priately when producing, presenting, and
analysing media art works (e.g., explain to an
audience of their peers the technologies and tools
they used to produce their art work)

By the end of this course, students will:

C2.1 analyse the connections between a contem-
porary media art work and related historical
art works (e.g., how the multimedia work of
Shilpa Gupta relates to William Hogarth’s Rake’s
Progress)

C2.2 explain, on the basis of research, the history
and development of various media technolo-
gies and/or items that are dependent on these
technologies (e.g., the influence of Japanese 
“pillow books” on the development of weblogs; 
the origins of web pages, interactive CD-ROMs,
interactive games, digital imaging, digital audio,
digital video, multimedia installation, interactive
media)

C2.3 describe, with reference to individual artists
and their works, culturally specific methods
used by contemporary media artists to engage
their audiences (e.g., using familiar symbols or
stereotypes in new and unexpected ways; integrat-
ing everyday objects into their work, as in Ruth
Kedar’s Playing Cards)

Teacher prompts: “How does Ian Carr-Harris
use symbols, stereotypes, and icons to convey
his views of Canadian identity?” “In what
ways are specific contemporary media artists
pushing technical and creative boundaries to
create an emotional response in their audience?” 

C2. Contexts and Influences C1. Terminology 
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By the end of this course, students will:

C3.1 describe and apply healthy, safe, and 
conscientious work practices when producing,
presenting, or promoting media art works 
(e.g., develop studio safety checklists and conduct
studio safety tests; apply appropriate practices,
including using personal protective equipment,
when working with sound, chemicals, hazardous
equipment)

Teacher prompt: “What practices or processes
have you developed to ensure that you use
equipment safely and effectively in a video 
studio? A sound studio?”

C3.2 explain ethical and legal issues associated
with media arts, particularly with respect to
social justice and equity issues (e.g., issues of
access, inclusion, cultural appropriation), and 
use ethical and legal practices when creating,
presenting, or promoting media art works

Teacher prompt: “What factors should you 
consider when representing or documenting
individuals or social/cultural groups or when
exploring sensitive issues?”

C3.3 identify and apply responsible environmental
practices associated with the media arts work-
place (e.g., dispose of chemicals, batteries, and
obsolete hardware in environmentally safe ways;
use energy conservation practices; use recycled or
recyclable material where possible)

Teacher prompt: “What practices should media
artists put in place to ensure that they are
working in environmentally friendly ways?
Have you applied these practices in your
recent projects?”

C3.4 identify a range of positive character traits
associated with media arts production, and
exhibit these traits in both their independent
work and their interactions with others (e.g.,
show respect for their own work and the work of
others and for their tools and work spaces; demon-
strate sensitivity towards their subjects; show
responsibility by completing tasks and meeting
deadlines; demonstrate encouragement and support 
for team members)

Teacher prompt: “How have your actions and
attitudes promoted a positive and creative
working environment in your group?”

C3.5 demonstrate an understanding of and apply
conventions associated with the presenting and
experiencing of media art works, and challenge
these conventions in creative ways to extend
the audience’s experiencing of art works (e.g.,
exhibit appropriate behaviour in galleries and
other locations; challenge audience etiquette or
adapt viewing/listening conventions as part of
their media art work)

C3. Responsible Practices
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Media Arts, Grade 12 
University/College Preparation  ASM4M

This course emphasizes the refinement of media arts skills through the creation of a 
thematic body of work by applying traditional and emerging technologies, tools, and
techniques such as multimedia, computer animation, installation art, and performance art.
Students will develop works that express their views on contemporary issues and will
create portfolios suitable for use in either career or postsecondary education applications.
Students will critically analyse the role of media artists in shaping audience perceptions
of identity, culture, and community values. 

Prerequisite: Media Arts, Grade 11, University/College Preparation

138



OVERALL EXPECTATIONS
By the end of this course, students will:

A1. The Creative Process: apply the creative process to create media art works, individually and/or 
collaboratively;

A2. The Principles of Media Arts: design and produce media art works, applying the principles of
media arts and using various elements from contributing arts (dance, drama, music, visual arts);

A3. Using Technologies, Tools, and Techniques: apply traditional and emerging technologies, tools, 
and techniques to produce and present media art works for a variety of audiences and purposes.

SPECIFIC EXPECTATIONS

A. CREATING AND PRESENTING

By the end of this course, students will:

A1.1 use a variety of strategies (e.g., brainstorming,
concept webs, mind maps, advisory/production
team discussions, research using a variety of
sources) to investigate increasingly complex 
creative challenges and to generate and organize
innovative ideas, individually and/or collabo-
ratively, for addressing these challenges (e.g.,
the challenge of developing a virtual gallery) 

Teacher prompts: “What mix of individuals or
teams might you bring together to generate a
wider range of ideas?” “How did discussions
between the advisory and production teams
help to generate diverse ideas for addressing
the creative challenge?”

A1.2 develop detailed plans, individually and/or
collaboratively, that address a variety of creative
challenges, including increasingly complex
challenges (e.g., reflect on and filter their ideas to
select a feasible one as the basis for their plan; use
storyboards, thumbnail sketches, production notes,
scripts, choreographic notes, and/or blocking notes
to help develop their plans; with a partner, plan a
media work using alter egos or, in the digital
world, avatars), and assess and refine their
plans on the basis of feedback and reflection

Teacher prompt: “Does your plan cover all
aspects of the design, production, and presen-
tation of your art work? Have you reflected on
problems that arose when producing earlier
works to help you refine your current plan?”

A1.3 produce and refine media art works, includ-
ing increasingly complex art works, using
research, exploration, input, and reflection 
(e.g., research audio/visual codes and alternative
media; extend their skills by experimenting with
new tools and practising unfamiliar techniques;
reflect on feedback from their teacher, peers, and
others, and modify their preliminary work as
appropriate on the basis of this feedback)

Teacher prompts: “What sources might you
explore to discover new techniques or innova-
tive approaches that might be adapted for your
own work?” “In what ways has your research
and experimentation informed the initial devel-
opment and final outcome of your art work?”

A1.4 exhibit or perform media art works, includ-
ing increasingly complex works, independently
and/or collaboratively, using the most appro-
priate methods for the work (e.g., present a 
performance-based installation with a soundscape
in a space with effective lighting, sightlines, and
acoustics; exhibit their digital works in a virtual
gallery; present their animation at a school-wide
film festival)

Teacher prompt: “What mode of presentation 
is most appropriate for your art work? Why?
How would changing the mode enhance or
detract from your work?”

A1.5 create a detailed record of their use of the
creative process in the production and presen-
tation of a media art work, using a tracking tool
compatible with the medium/media used in
that work (e.g., a sketchbook showing modifications

A1. The Creative Process
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to the design of their installation; a video of the
development of a performance art piece), and use
this record to determine, through reflection,
how effectively they applied the creative process

Teacher prompts: “What sort of tool would be
most effective for tracking the progress of your
installation? Why?” “How has reviewing the
creative process enriched your experience of
producing this art work? What impact do you
think this process might have on works you
create in the future?”

By the end of this course, students will:

A2.1 investigate and analyse how media artists
use the principle of hybridization, and apply
that principle and at least one other principle
in the design and production of media art
works that incorporate elements from con-
tributing arts (e.g., use video, performance art,
and audio and the principles of hybridization and
interactivity to create a multidimensional installa-
tion in the style of artists such as Tony Oursler or
Angela Bulloch)

Teacher prompt: “In the hybrid media art works
you have analysed, what other principles did
the artists use? How does the combination of
principles affect the impact of the work? How
could you use similar principles to enrich and
extend the impact of your media art work?”

A2.2 investigate and analyse how media artists
use the principle of interactivity, and apply that
principle and at least one other principle in the
design and production of media art works that
incorporate elements from contributing arts
(e.g., develop a multimedia arts “intervention” that
uses the principles of interactivity and point of
view in the style of artists such as Yoko Ono or
Margot Lovejoy) 

Teacher prompt: “How has the artist used the
principles of interactivity and point of view to
organize the different elements in her media
art work? Do you think she was successful?
How might you adapt this approach for your
own art work?” 

A2.3 investigate and analyse how media artists
use the principle of duration, and apply that
principle and at least one other principle in the
design and production of media art works that
incorporate elements from contributing arts
(e.g., using the work of Ron Haselden as inspiration,
apply the principles of duration and point of view

to create a multimedia, site-specific group perform-
ance piece that is to be presented in a particular
area of the school or the school grounds and that
challenges or changes the space’s purpose or
meaning; explore Juan Geuer’s Hellot Glasses as 
a possible source of inspiration for a media art
work that combines the principles of duration 
and interactivity)

Teacher prompt: “Compare atemporal still
images from your video with the time-based
imagery. What impact does the combination 
of the principles of duration and point of view
have on the viewer?”

A2.4 investigate and analyse how media artists
use the principle of point of view, and apply
that principle and at least one other principle
in the design and production of media art works
that incorporate elements from contributing
arts (e.g., analyse a work such as Bruce Nauman’s
World Peace, which displays many perspectives in
multiple screen projections and uses hybridization
and interactivity; produce, with other class members,
a series of video or animation shorts that depict
the same event or concept from different point of
view and that integrate the principle of duration)

Teacher prompt: “How can the principle of
interactivity be used to change the point of
view of a media art work? How can combining
these principles transform the way an art work
is explored, experienced, and/or interpreted?”

By the end of this course, students will:

A3.1 explore a wide range of increasingly complex
traditional and emerging technologies, tools,
and techniques, and use them to produce highly
effective media art works (e.g., extend skills by
exploring complex tasks involving digital imaging,
digital video, digital audio, multimedia, installations,
and performance art; develop complex layers in
digital imaging; use key frames and tweening in
video editing or animation; design and block a per-
formance in real space and time as well as virtual
space and time; create web-based art, using soft-
ware from the OSAPAC database where possible) 

Teacher prompts: “Have you used this technol-
ogy to produce other media art works? How
might you extend your technological capabilities
in this particular work?” “In what ways have
your heightened skills contributed to your ability
to choose and work with the most appropriate
media for the task?”

A3. Using Technologies, Tools, and
Techniques 

A2. The Principles of Media Arts
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A3.2 create and present media art works that are
highly appropriate for a variety of specific
audiences and venues (e.g., an audience of stu-
dents and their parents; a fringe festival audience;
a venue such as a virtual gallery, a studio, or an
outdoor site that is relevant to the particular art
work), using a range of technologies, tools, 
and techniques (e.g., projection, broadcast, the
Internet, computer monitors)

Teacher prompts: “Why might your awareness
of your audience and venue influence your
design choices and presentation media?” “Did
the technology you used to present your art
work maximize the audience’s ability to experi-
ence the work? What might you change about
the presentation to enhance the audience’s
experience?”

A3.3 communicate their purpose and artistic
intention when creating and presenting media
art works, using a variety of approaches, tools,
technologies, and techniques in an increasingly
skilful and personalized way (e.g., produce a
non-narrative video that uses sound effects and
images to challenge ethnic stereotyping in their
school and larger community; produce a short 
documentary to raise awareness of a current
Aboriginal issue, using an approach similar to
that in Alanis Obomsawin’s works)

Teacher prompts: “What technique could you
use to help convey your message effectively to
the audience? How could you modify this tech-
nique to put a more personal stamp on your art
work?” “Explain how your creative decisions
have helped you to effectively communicate
your artistic intention.”
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B. REFLECTING, RESPONDING, AND
ANALYSING

OVERALL EXPECTATIONS
By the end of this course, students will:

B1. The Critical Analysis Process: demonstrate an understanding of the critical analysis process by
using it to monitor the creative process, and by examining, interpreting, assessing, and reflecting 
on media art works;

B2. Identity and Values: demonstrate an understanding of how media art works reflect personal and
cultural identity, and affect personal, cultural, and community values and their awareness of those
values;

B3. Connections Beyond the Classroom: demonstrate an understanding of the types of knowledge and
skills developed in media arts and how they can be used outside the media arts classroom.

SPECIFIC EXPECTATIONS

By the end of this course, students will:

B1.1 interpret and assess the media art works of
their peers, organize and communicate their
findings in appropriate ways (e.g., use a graphic
organizer, an electronic feedback form, or a ques-
tionnaire to record their initial response to the
work, their analysis of the work’s technical and
aesthetic components, their interpretation of its
message, and their assessment of the work’s
effectiveness), and reflect on how their feed-
back could be applied to their own media 
art works

Teacher prompt: “What is a useful way of
recording your response to the art works created
by your peers? What are some constructive ways
of communicating your assessment to your
peers? How can the processes of organizing
and communicating your assessment help 
you in your own use of the creative process?”

B1.2 use the critical analysis process to deconstruct,
analyse, and evaluate different types of media
art works (e.g., interactive installations, animations,
music videos, performance art, websites, digitally
manipulated photographs, documentaries) by 
contemporary media artists (e.g., determine 
their initial reaction to an art work; identify the
individual elements and principles of the work
and analyse how the artist has combined them 

for a particular purpose; reflect on the work’s 
technical and aesthetic features to determine its
effectiveness in communicating a message, emotion,
or concern and to assess its impact; analyse how
Mona Hatoum uses projected video to communi-
cate a sense of self in Corps étranger; assess the
effectiveness of Don Kelly’s A Fish Out of Water
in providing insight into contemporary Aboriginal
identities)

Teacher prompts: “How does the artist’s selection
of media and techniques contribute to the
effectiveness of the art work? In what ways has
your analysis of this media art work affected
your opinion of the artist or his or her art work?”
“Why might the aesthetic choices of an artist
have different effects on different people?”

B1.3 analyse how their interpretation and evalua-
tion of a media art work evolved through each
stage of the critical analysis process, and com-
municate their findings in a creative way (e.g.,
in a presentation, a video journal, an annotated
sketchbook, a blog, a digital recording)

Teacher prompts: “How and why does increased
understanding of an artist’s intent affect your
opinion or appreciation of an art work?” “What
observations might you include in a one-minute
short that communicates your new learning
and understandings about an art work studied
in class?”

B1. The Critical Analysis Process
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B1.4 use the appropriate components of the 
critical analysis process throughout the creative
process to assess the effectiveness of their 
decisions, to determine their next steps, and 
to analyse audience responses to their media
art work (e.g., analyse their approach to and deci-
sions about planning, producing, and presenting
their art work; incorporate into their creative 
practices knowledge and skills gained by critically
analysing the art work of others), and create a
record (e.g., a blog, a journal, a video documentary)
of how the critical analysis process has affected
their creative decisions 

Teacher prompt: “What insights did you gain
by reflecting on the physical or virtual space
and the mode of presentation for your art
work? What did you learn from analysing 
the audience’s response to your work?”

By the end of this course, students will:

B2.1 analyse, on the basis of investigation, how
media art works can express the evolution of
artists’ personal identities over time (e.g., inves-
tigate the Untitled Film Stills series of Cindy
Sherman for insights they provide into her identity,
and compare them to her later works)

Teacher prompt: “What can a media art work
reveal about the artist’s identify? How and
why might media artists create an identity
through their work that may not represent 
who they really are?” 

B2.2 analyse, on the basis of investigation, the
ability of media art works to express and pro-
mote cultural identities (e.g., a media art work
on the spirit or resilience of an Aboriginal culture),
and analyse how obstacles can limit that ability
(e.g., how galleries or the Internet might limit the
representation of different cultures; how appropri-
ation of ideas can affect the expression of identity)

Teacher prompts: “What effect does ‘cyber-
imperialism’ or ‘cyber-colonialism’ have on 
the types of media arts represented on the
Internet?” “What are some of the ways in
which Aboriginal media artists have por-
trayed their cultures? In what ways are these
portrayals different from outsiders’ portrayals
of these cultures? What accounts for these 
differences?”

B2.3 analyse, on the basis of investigation, how
media art works can serve as a catalyst for
changing community or societal values (e.g.,
the use of filmmaker Leni Riefenstahl by the prop-
aganda arm of the Nazi government in Germany

in the 1930s; the advocacy role of documentaries
such as Not a Love Story or If You Love This
Planet) 

Teacher prompt: “What methods do documen-
tary filmmakers or photographers use to increase
public awareness of their subjects and affect
people’s beliefs and behaviour? Which methods
do you think are most effective? Why?” 

B2.4 assess, on the basis of reflection, and com-
municate (e.g., in a formal artist’s statement) the
impact that creating and presenting media art
works has had on the evolution of their per-
sonal values and their understanding of their
culture and community 

Teacher prompt: “In what ways have you
developed as a media artist? What impact has
this growth had on your own values? On your
awareness of the values of your culture?”

B2.5 analyse how the process of critically
analysing media art works has affected their
perception and understanding of different
communities, cultures, ideologies, and/or social
groups, and assess the impact of these percep-
tions and understandings on their own media
art work (e.g., reflect on how their increased under-
standing of others’ points of view has affected the
content or approach of their own art works)

By the end of this course, students will:

B3.1 analyse, on the basis of investigation, the
requirements for postsecondary studies that
are related to media arts and that suit their per-
sonal skills, and create and maintain a personal
portfolio that could be used when applying to
programs in these areas (e.g., assemble a digital
portfolio that highlights their skills that would 
be relevant to a postsecondary program and that
contains appropriate samples of their media art
works; complete a self-assessment of their skills
and competencies in one or more of the following
areas: technical skills [in image manipulation,
digital video editing, sound editing, multimedia
authoring], management skills, innovation skills,
interpersonal skills related to leadership and 
collaboration)

B3.2 analyse and assess their personal skills and
interests in relation to careers connected with
design, production, distribution, or management
processes in media art (e.g., strong technological
skills and interest in evolving technologies and
media, incisive analytical skills, the ability to
respond in a timely fashion to fast-changing

B3. Connections Beyond the Classroom

B2. Identity and Values 
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demands, leadership and interpersonal skills, com-
munication skills; the relationship between these
skills and careers such as animator, artistic director,
educator, entrepreneur, media critic, producer)

B3.3 analyse skills and understandings acquired
through the creative and critical analysis
processes in media arts (e.g., creative, technical,
analytical, collaborative, and communication
skills; increased understanding of issues related 
to differently abled people and inclusion), and
analyse in detail how they can be applied in 
a wide range of areas in everyday life (e.g., to

analyse and help resolve a contentious issue in
their school or local community; to write a review
of a installation at a gallery and post it on a 
website; when volunteering for a social justice
organization)

Teacher prompt: “How can you use the skills
and knowledge learned in media arts to pro-
mote, and change people’s perspectives on, an
issue of local, national, or global importance?
What tools could you use to attract people’s
attention and influence their perspective?”
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By the end of this course, students will:

C1.1 explain the stages of the creative and critical
analysis process with reference to media art
works, and explain and use correctly and
appropriately a broad range of terms related 
to the conventions, concepts, principles, and
elements of media arts when creating or
analysing media art works (e.g., create a media
presentation to explain a range of genres, stereo-
types, symbols, styles, icons, structures, and
recipes used in media arts; use proper terminology
when describing the conventions used in The
Paradise Institute by Janet Cardiff and George
Bures Miller)

C1.2 analyse, on the basis of research, how 
elements from contributing arts are applied
through the principles of media arts (e.g., how
line from visual arts and space from dance can be
applied using the principle of point of view; how
the principle of hybridization can be used to inte-
grate timbre from music and tension from drama),
and communicate their findings 

C1.3 explain in detail terminology associated
with the application of technologies, tools, and
techniques in the production and presentation
of media art works (e.g., produce an instructional
manual that explains the terminology associated
with the technologies, tools, and techniques they
used to create a media art work), and use this 
terminology correctly and appropriately when
creating, presenting, or analysing media art
works

By the end of this course, students will:

C2.1 analyse in detail the connections between 
a contemporary media art work and related
historical art works (e.g., compare and contrast
the use of text in media art works with its use 
in European or Arab illuminated manuscripts,
Chinese or Japanese paintings that include kanji
calligraphy, Egyptian tomb paintings that inte-
grate hieroglyphics, or Aboriginal rock paintings
that include pictographs; analyse how media
artists use dynamic text or otherwise integrate the
written word into their works; compare contempo-
rary First Nation, Métis, and/or Inuit portrait 
photography, such as that in the Aboriginal youth
magazine SAY, with the historical photographs 
of Edward Curtis)

C2.2 investigate and explain in detail the history
and development of a range of media arts 
technologies (e.g., the development of interactive
media from early mechanical games such as pin-
ball, through early digital games such as Pong, up
to more recent interactive web pages and gaming
media)

Teacher prompt: “In what ways have gaming
media changed over the past three decades?
Describe the ways in which online role playing
in gaming has affected actual communities and
social/personal interactions.”

C2.3 analyse, with reference to specific artists 
and their works (e.g., Rob Thompson’s work 
in which he cages people), the types of roles
played by media artists in various societies,

C2. Contexts and Influences C1. Terminology 

C. FOUNDATIONS

OVERALL EXPECTATIONS
By the end of this course, students will:

C1. Terminology: demonstrate an understanding of, and use correct terminology when referring to, 
elements, principles, and other concepts relating to media arts;

C2. Contexts and Influences: demonstrate an understanding of the sociocultural and historical contexts
of media arts; 

C3. Responsible Practices: demonstrate an understanding of responsible practices associated with 
producing, presenting, and experiencing media art works. 

SPECIFIC EXPECTATIONS
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and explain how their roles may vary depend-
ing on the sociocultural context in which they
work (e.g., how, in a society characterized by war
or social conflict, the artist might promote the
cause of one side in the conflict or might be an
advocate for peace; in a totalitarian society, the
artist might challenge restrictions on free expres-
sion; in a multicultural society, the artist might
represent the cultural accomplishments of a
minority group) 

Teaching prompt: “Why did Annie Leonard
create the video The Story of Stuff? What role
did she adopt in making this video? Why?”

By the end of this course, students will:

C3.1 assess and apply health and safety procedures
when producing, presenting, or promoting
media art works (e.g., use studio safety checklists,
modifying them as necessary to suit the type of
studio work they are doing; apply safe practices
when developing lighting and electrical plans; use
appropriate stretching techniques before presenta-
tions that require movement; use appropriate vocal
care practices; assess their work space and integrate
ergonomic considerations into its design; use con-
struction equipment and materials safely)

C3.2 demonstrate an understanding of ethical
and legal issues in media arts, including issues
related to intellectual property, social conflict,
and discrimination (e.g., freedom of expression
and censorship of artists who challenge government
policies; public access to work by artists from 
various sociocultural groups and representing a
variety of perspectives), and use ethical practices
when creating, presenting, or promoting media
art works

C3.3 identify and apply responsible environmen-
tal practices associated with the media arts
workplace (e.g., dispose of chemicals, batteries,
and obsolete hardware in environmentally safe
ways; use energy conservation practices; use 
recycled or recyclable materials where possible;
substitute more environmentally friendly materials
for hazardous ones)

C3.4 identify a broad range of positive character
traits associated with media arts production,
and exhibit these traits consistently in both
their independent work and their interactions
with others (e.g., show initiative at the outset of
creative production processes; demonstrate cooper-
ation and responsible leadership in a team envi-
ronment; show respect for their tools and work
environment and for the opinions of others)

C3.5 analyse conventions associated with the 
presenting and experiencing of media art
works, and adapt these conventions to extend
the ways they present and experience art
works (e.g., analyse the purpose and/or validity
of traditional audience conventions; adapt these

conventions as part of a media art work; challenge
conventions for viewing or listening to traditional
art forms)

C3. Responsible Practices
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For policy guidelines pertaining to focus courses, see pages 12–13 of this document. 

The list of approved focus courses for Visual Arts can be found at:
www.edu.gov.on.ca/eng/curriculum/secondary/arts.html. 
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This course enables students to further develop their knowledge and skills in visual arts.
Students will use the creative process to explore a wide range of themes through studio
work that may include drawing, painting, sculpting, and printmaking, as well as the 
creation of collage, multimedia works, and works using emerging technologies. Students
will use the critical analysis process when evaluating their own work and the work of
others. The course may be delivered as a comprehensive program or through a program
focused on a particular art form (e.g., photography, video, computer graphics, informa-
tion design). 

Prerequisite: Visual Arts, Grade 9 or 10, Open

Visual Arts, Grade 11 
University/College Preparation  AVI3M
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By the end of this course, students will:

A1.1 use various strategies, individually and/or
collaboratively, to generate, explore, and 
elaborate on ideas and to develop and revise
detailed plans for the creation of art works that
address a variety of creative challenges (e.g.,
use brainstorming, concept webs, and/or group
discussions to formulate original ideas for thematic
works and/or works of personal expression; use
research and discussions with a partner to explore
and elaborate on ideas; use diagrams, notes,
and/or outlines to help them formulate detailed
plans for the art work; revise their plans on the
basis of reflection)

Teacher prompts: “What sources might you
consult to help you elaborate on your ideas?”
“Have you reflected on how your plan
addresses each stage of the creative process?
Do you need to revise your approach to any 
of these stages?”

A1.2 apply the appropriate stages of the creative
process to produce and revise two- and three-
dimensional art works using a variety of tradi-
tional and contemporary media (e.g., explore,
experiment with, and refine their use of a variety
of media; choose a medium/media appropriate for
their planned art work; reflect on the effectiveness
of preliminary versions of their work; revise their
art work on the basis of reflection and useful 
feedback)

Teacher prompt: “How have you revised your
planned art work as a result of your experi-
mentation with media and techniques? In what
ways does your completed work differ from
your original vision?” 

A1.3 document their use of each stage of the 
creative process, as well as varied and extensive
research, in a portfolio that includes art works
created for a variety of purposes (e.g., ensure
that their portfolio includes evidence of idea gen-
eration and elaboration, research, investigation,
planning, exploration, experimentation, and 
revision; include a variety of works created for 
different purposes), and review and reflect on 
the contents of their portfolio to determine how
effectively they have used the creative process

Teacher prompts: “What evidence does your
portfolio provide of research during the 
imagination/innovation and exploration stages
of the creative process?” “Does your portfolio
include representative samples of your work?”

By the end of this course, students will:

A2.1 explore how elements and principles of
design can be used to convey emotion and
enhance personal expression, and use a combi-
nation of these elements and principles to create
two- and three-dimensional art works that
express personal feelings and communicate

A2. The Elements and Principles of
Design

A1. The Creative Process

OVERALL EXPECTATIONS
By the end of this course, students will:

A1. The Creative Process: apply the creative process to create a variety of art works, individually and/or
collaboratively;

A2. The Elements and Principles of Design: apply the elements and principles of design to create art
works for the purpose of self-expression and to communicate ideas, information, and/or messages;

A3. Production and Presentation: produce art works, using a variety of media/materials and traditional
and emerging technologies, tools, and techniques, and demonstrate an understanding of a variety of
ways of presenting their works and the works of others.

SPECIFIC EXPECTATIONS

A. CREATING AND PRESENTING
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specific emotions to an audience (e.g., explore
how variations in line, value, form, proportion, and
emphasis can be used to convey various emotions;
adapt their findings to enhance expression in their
art work)

Teacher prompt: “How has Marjane Satrapi
used black-and-white line drawings to enhance
the emotional aspects of her autobiographical
graphic novel Persepolis? How could you adapt
aspects of her use of elements and principles
and apply them to enhance your own works 
of personal expression?”

A2.2 apply elements and principles of design as
well as art-making conventions to create art
works that comment and/or communicate their
personal perspective on issues related to social
justice or the environment (e.g., use line and
value in a drypoint etching that integrates satire
or symbolism to comment on an issue such as
poverty, child labour, or discrimination)

Teacher prompt: “What type of symbols might
you use in a work about poverty? Why do you
think these symbols would be effective? How
might you use conventions such as juxtaposition
or exaggeration in the same work?”

By the end of this course, students will:

A3.1 explore and experiment with media, including
alternative media, and current technologies,
and use them to create a variety of art works
(e.g., use media such as digitally enhanced photo-
graphs, transparencies, and/or found objects 
when creating a collage; create a mixed-media
image reflecting their personal identity or cultural
heritage)

Teacher prompts: “How might you combine
alternative and traditional media to create a
collage?” “How might you use digital technolo-
gies to enhance the creativity of your art work?”

A3.2 explore a range of traditional and current
materials, technologies, techniques, and tools
used by visual artists (e.g., Claude Monet’s use 
of optical colour mixing; Andy Warhol’s use of
silkscreens; George Segal’s use of plaster bandage;
Jean-Paul Riopelle’s use of a palette knife for
impasto application of paint; Daphne Odjig’s use
of interconnecting black lines), and adapt and
apply them to create original art works

Teacher prompts: “Explain how you can affect
a viewer’s impression of your work by altering
the materials, techniques, or media.” “How
might you adapt some of the techniques used
by Monet in his Giverny paintings to enhance
your own landscape painting?”

A3.3 describe appropriate standards and conven-
tions for the presentation of different types of
visual art works, and apply these standards
and conventions when preparing their art
works for presentation (e.g., ensure that their
work is signed, labelled, dated, matted, and/or
mounted, that their three-dimensional work can 
be displayed safely, that the appropriate digital
presentation technology is available and in work-
ing order)

Teacher prompts: “How and why does the
intended venue for your work change the way
you prepare the work for display?” “In what
ways can variations in matting or mounting
affect the audience’s response to your work?”

A3.4 explain how variations in where and how
art works are displayed (e.g., as public art, in
private and public galleries, on the Internet, in the
mass media, in virtual and traditional museums,
as transient art works) can affect the impact and
meaning of the works and the size and type of
audience they reach 

Teacher prompt: “In what circumstances would
a traditional gallery be the best place to exhibit
a work of art? When might a virtual gallery be
more appropriate? Why?”

A3. Production and Presentation
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By the end of this course, students will:

B1.1 analyse their initial response to art works
(e.g., describe their initial reaction to an art work
and determine which specific aspects of the work
and their personal experience led to their reaction)

Teacher prompt: “What do you see when you
look at this art work for the first time? What do
you think this art work is about? Why? Do you
think everyone would share your opinion or
understanding? Why or why not?” 

B1.2 deconstruct the visual content and the use of
elements and principles of design in their own
art work and the work of others (e.g., identify
individual elements and principles and aspects of
the visual content in an art work, interpret their
function, and analyse how the artist has manipu-
lated them to create impact, emphasis, mood,
movement, and meaning; compare The Abduction
of the Daughters of Leucippus by Peter Paul
Rubens to the cover of a contemporary comic book
about an action hero, with reference to the artists’
use of colour, line, shape, value, balance, and
emphasis)

Teacher prompt: “What differences are there
between the landscapes of Homer Watson and
those of Emily Carr with respect to the artists’
use of elements/principles such as colour,
value, shape, proportion, and emphasis? What
impact do these differences have on the mood
or meaning of the works?” 

B1.3 explain, with reference to particular works,
both historical and contemporary (e.g., J. M. W.
Turner’s Rain, Steam, and Speed: The Great
Western Railway; Maya Lin’s Vietnam Veterans
Memorial), how knowledge of an art work’s
cultural and historical context, achieved through
research, has clarified and enriched their under-
standing of the work’s intent and meaning  

Teacher prompts: “In what ways has your
research on the American role in the Vietnam
War contributed to your understanding of the
intent of Maya Lin’s design for the Vietnam
Veterans Memorial?” “Does learning about the
Industrial Revolution change the way you
interpret Turner’s painting? Why or why not?”
“Why does knowledge about the role of
Canadian women in World War II enhance a
viewer’s understanding of Paraskeva Clark’s
Parachute Riggers?”

B1.4 describe and reflect on the qualities of their
own art works and the works of others, and
evaluate the effectiveness of these works, using
a variety of criteria (e.g., the works’ ability to
convey a message or emotion; their technical
merit; their stylistic qualities; the use of technique
and successful manipulation of media/materials;
the connection between form and message)

Teacher prompt: “When you reflect on the 
stylistic qualities of this work, which do you
think are successful? Why? Are there any that
you think are not effective? What might you
change to increase their effectiveness?” 

B1. The Critical Analysis Process

OVERALL EXPECTATIONS
By the end of this course, students will:

B1. The Critical Analysis Process: demonstrate an understanding of the critical analysis process by
examining, interpreting, evaluating, and reflecting on various art works;

B2. Art, Society, and Values: demonstrate an understanding of how art works reflect the society in
which they were created, and of how they can affect both social and personal values; 

B3. Connections Beyond the Classroom: describe opportunities and requirements for continued 
engagement in visual arts.

SPECIFIC EXPECTATIONS

B. REFLECTING, RESPONDING, AND
ANALYSING
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By the end of this course, students will:

B2.1 analyse the function and social impact of
different kinds of art works in both past and
present societies (e.g., the use of art works for 
ritualistic and religious purposes; for social and/or
political commentary; as propaganda; as symbols
of economic or social power; to commemorate 
people and/or historical events; to instruct)

Teacher prompts: “What was the purpose of 
the murals Diego Rivera was commissioned 
to create in Mexico in the 1920s? What impact
did his works have in Mexico and the rest of
North America?” “Why and how was the 
Taj Mahal built?”

B2.2 explain, on the basis of research, ways in
which various art works are a response to and
a reflection of the society in which they were
created (e.g., how available technologies and
materials affect artists’ work; how artists have
responded to persecution or social injustice; how
changing gender roles are reflected in art works) 

Teacher prompts: “In what ways did the 
invention of the camera change the course 
of painting?” “In what ways does Gerald
McMaster’s work reflect his experiences as 
a Cree living in Canada?” “How did the
‘Reversing Vandalism’ art show come about?
What does it reveal about social mores?”

B2.3 reflect on and explain how creating and
analysing art works has affected their personal
identity and values and/or changed their per-
ceptions of society and social issues (e.g., with
reference to their emotional awareness and their
ability to express themselves; their awareness of
stereotypes; their understanding of the meaning 

of objects and symbols associated with a variety of
cultural groups; their awareness of and relation-
ship to their physical environment; their position
on social issues such as censorship, discrimination,
inequality)

Teacher prompts: “Has analysing art works 
created by First Nation artists affected your
awareness of Aboriginal culture in Canada?
Why or why not?” “In what ways has creating
art works enhanced your ability to express your
feelings or point of view?”

By the end of this course, students will:

B3.1 identify a variety of careers in fields related
to visual arts (e.g., advertising, art direction for
theatre or films, art therapy, costume design,
graphic design, industrial design, museum or
gallery curation, photojournalism), and describe
the skills, education, and training they require 

B3.2 describe, on the basis of research and inves-
tigation, a variety of personal opportunities 
in their community in cultural or other fields
related to visual arts (e.g., opportunities within
their school or community to promote the arts by
finding new venues for visual arts displays;
opportunities to organize or create an art installa-
tion in a public space; the availability of grants,
funding, or sponsorship for public or school-based
art works that explore a social theme)

B3.3 describe, on the basis of investigation, a
variety of local, national, and global arts-based
organizations, and identify ways they could
become involved with one or more of these
organizations (e.g., community art councils; 
websites that promote the arts)

B3. Connections Beyond the Classroom 

B2. Art, Society, and Values
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By the end of this course, students will:

C1.1 demonstrate an understanding of the ele-
ments and principles of design, and use termi-
nology related to these elements and principles
correctly and appropriately when creating or
analysing art works (e.g., when describing how
they have used elements and principles in a 
sculpture to convey a sense of movement)

C1.2 explain terminology related to a variety of
techniques, materials, and tools (e.g., additive
and subtractive techniques, blazing, gesso, intaglio,
layering, palette knife, scumbling, transfers, 
single-lens reflex [SLR] cameras, software used to
edit digital photographs), and use this terminolo-
gy correctly and appropriately when creating,
analysing, and/or presenting art works 

C1.3 using appropriate terminology, explain 
the creative process and describe in detail 
the critical analysis process, with particular
reference to the role of deconstruction in the
latter process 

Teacher prompt: “What kinds of decisions
about materials, techniques, and style does the
artist have to make when deciding to create an
art work? What kinds of information does the
viewer need to explore when trying to decon-
struct the art work?” 

By the end of this course, students will:

C2.1 demonstrate an understanding of a wide
variety of techniques that artists use to achieve
a range of specific effects (e.g., techniques used 
to create the illusion of depth and perspective and
to create texture on different surfaces; the use of
additive and subtractive sculpture, layering, posi-
tive and negative space, and relief to create effects) 

C2.2 demonstrate an understanding of a variety
of conventions used in visual arts (e.g., allegory,
expressive exaggeration, juxtaposition, synectics;
conventions associated with heroic, narrative, 
naturalistic, propaganda, realistic, and satirical art),
and explain how they are used in different types
of art works 

Teacher prompt: “Why is allegory often used in
propaganda art or works of social or political
criticism?”

By the end of this course, students will:

C3.1 demonstrate an understanding of legal and
ethical issues related to the appropriation of
images, materials, or ideas, or to the display of
art works (e.g., issues related to censorship, to the
appropriate and inappropriate display of art works),
and apply legal and ethical practices when
appropriating images, materials, and/or ideas

C3. Responsible Practices

C2. Conventions and TechniquesC1. Terminology

OVERALL EXPECTATIONS
By the end of this course, students will:

C1. Terminology: demonstrate an understanding of, and use correct terminology when referring to, 
elements, principles, and other components related to visual arts;

C2. Conventions and Techniques: demonstrate an understanding of conventions and techniques used 
in the creation of visual art works;

C3. Responsible Practices: demonstrate an understanding of responsible practices related to visual arts.

SPECIFIC EXPECTATIONS

C. FOUNDATIONS
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to create art works (e.g., provide a suitable credit
to the original artist when appropriating images
and/or ideas; show sensitivity in the use of images
or conventions associated with other cultures)

C3.2 demonstrate an understanding of health 
and safety issues and conscientious practices
associated with the use of materials, property,
techniques, tools, and technologies in visual
arts (e.g., the appropriate use of aerosol products,
utility knives, printing presses, electrical tools,
computers; appropriate precautions to take when
exposed to physical and chemical hazards), and
apply these practices when creating and/or
presenting art works

C3.3 demonstrate an understanding of how the
production and presentation of art works can
affect the environment (e.g., in small groups,
prepare a role play to illustrate the environmental
consequences of improper use or disposal of haz-
ardous or toxic materials), and apply environ-
mentally responsible practices when creating,
presenting, and promoting art works

Teacher prompts: “Why is it important to know
the source and content of the materials and
media you are using?” “What types of materials
should you avoid using in your art works
because their sourcing, processing, and/or 
disposal can damage the environment?” 
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Visual Arts, Grade 12 
University/College Preparation  AVI4M

This course focuses on enabling students to refine their use of the creative process 
when creating and presenting two- and three-dimensional art works using a variety of
traditional and emerging media and technologies. Students will use the critical analysis
process to deconstruct art works and explore connections between art and society. The
studio program enables students to explore a range of materials, processes, and techniques
that can be applied in their own art production. Students will also make connections
between various works of art in personal, contemporary, historical, and cultural contexts. 

Prerequisite: Visual Arts, Grade 11, University/College Preparation
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By the end of this course, students will:

A1.1 use various strategies, individually and/or
collaboratively, with increasing skill to generate,
explore, and elaborate on original ideas and to
develop, reflect on, and revise detailed plans
for the creation of art works that address a
variety of creative challenges (e.g., extend their
skills in using brainstorming, concept webs, mind
maps, and/or group discussions to formulate 
original and innovative ideas for an art work on 
a social or personal theme; use critical research
skills to explore and elaborate on ideas; demonstrate
fluency in formulating clear and detailed plans;
demonstrate flexibility in revising their plans on
the basis of reflection)

Teacher prompts: “Have you reflected on each
element of your plan to ensure it is workable
and consistent with the creative challenge?”
“What inspired you to address this particular
creative challenge?” “Were there any particular
influences from your prior experience in art that
supported your idea generation or planning for
this art work?”

A1.2 apply, with increasing fluency and flexibility,
the appropriate stages of the creative process to
produce two- and three-dimensional art works
using a variety of traditional and contemporary
media (e.g., extend their skills in working with a
range of media; demonstrate flexibility in revising

plans in response to problems encountered during
other stages of the creative process; reflect on the
effectiveness of preliminary versions of their work,
and revise the work on the basis of reflection and
self-assessment)

Teacher prompt: “Was there any stage in the
development of your art work that required
more time than you had planned or that
exceeded your skill with a particular medium?
How did you adapt to this challenge and modify
the production of your work?” 

A1.3 document their use of each stage of the cre-
ative process, and provide evidence of critical
inquiry, in a portfolio that includes a range of
art works created for a variety of purposes
(e.g., ensure that their portfolio includes the fol-
lowing: evidence of critical inquiry associated 
with idea generation and elaboration; evidence of
research on how different artists approach specific
themes and/or use particular techniques that can
be adapted in their own work; preliminary and
final works to show evidence of thoughtful revision),
and review and reflect on the contents of their
portfolio to determine how effectively they
have used the creative process

Teacher prompts: “Does your portfolio include
examples of the different types of art works
you have created? Does it represent the full
range of your artistic skills?” “How did your
original concept evolve as a result of technical
challenges, timelines, personal experience,
and/or unexpected results or feedback?”

A1. The Creative Process

OVERALL EXPECTATIONS
By the end of this course, students will:

A1. The Creative Process: apply the creative process to create a variety of art works, individually and/or
collaboratively;

A2. The Elements and Principles of Design: apply the elements and principles of design to create art
works for the purpose of self-expression and to communicate ideas, information, and/or messages;

A3. Production and Presentation: produce art works, using a variety of media/materials and traditional
and emerging technologies, tools, and techniques, and demonstrate an understanding of a variety of
ways of presenting their works and the works of others.

SPECIFIC EXPECTATIONS

A. CREATING AND PRESENTING
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By the end of this course, students will:

A2.1 apply the elements and principles of design
with increasing skill and creativity to produce
two- and three-dimensional art works that
express personal feelings and communicate
specific emotions (e.g., extend their skills in com-
bining various elements and principles to convey 
a sense of fear, happiness, hopefulness, despair)

Teacher prompt: “How could you use elements
and principles such as shape, value, and rhythm
to convey a sense of confinement in your art
work?”

A2.2 apply the elements and principles of design
as well as a wide range of art-making conven-
tions with increasing skill and creativity to 
produce art works that comment and/or com-
municate a clear point of view on a variety of
issues (e.g., extend their skills by manipulating
elements and principles and using conventions in
creative ways to produce an art work that conveys
the point of view of a teenager living on the street
or that comments on a current event or social issue)

Teacher prompts: “What images or symbols
might you use to comment on the impact of
human behaviour on the natural environment?”
“How might you use colour, emphasis, and
juxtaposition to draw attention to the message
in your art work?”

By the end of this course, students will:

A3.1 use with increasing skill a wide variety 
of media, including alternative media, and 
current technologies to create two- and three-
dimensional art works for a variety of purposes
(e.g., extend their skills in the manipulation of a
variety of media and technologies to create a
sculpture for an outdoor space, a mixed-media
work for display on the Internet, an installation
evoking their cultural heritage)

Teacher prompt: “How might you use alterna-
tive media and current technologies in your
installation work? How will the use of new
media and technologies allow you to explore
new ideas and/or engage the viewer in the
work?”

A3.2 use with increasing skill a wide variety of
traditional and current materials, technologies,
techniques, and tools to create original art

works for a variety of purposes and audiences
(e.g., select materials that are highly appropriate for
an art work that is intended to convey a message
to their peers; extend their skills by experimenting
with and applying a variety of techniques; use
emerging tools and technologies to create effects
that enhance the message of their work)

Teacher prompt: “What factors should you take
into consideration when choosing the techniques
and materials you will use for an art work?
How can changes in techniques or tools affect
the intended outcome or the effect of an art
work?”

A3.3 demonstrate a understanding of the appro-
priate standards and conventions for presenting
art works for a variety of purposes (e.g., as
samples in a portfolio to be viewed by prospective
employers or postsecondary educational institu-
tions; as part of a year-end exhibit by the senior
class; as part of a thematic display in a cultural
centre; for inclusion in a virtual gallery), and
apply these standards and conventions when
preparing various types of visual art works for
presentation (e.g., include an artist’s statement
with works in their portfolio; ensure that two-
dimensional works are properly matted and/or
framed and ready to hang and that three-
dimensional works are securely mounted at an
appropriate height; ensure that digital reproduc-
tions are clear and large enough for the audience
to see the details in the work)

Teacher prompts: “How will you organize and
present your body of work in your portfolio to
highlight your strengths and the range of your
abilities and experiences?” “What standards do
you need to observe when presenting work in
a class exhibition?”

A3.4 demonstrate an understanding of curatorial
considerations, including those relating to the
purpose of and audience for an exhibition, 
and explain the impact curatorial judgements
(e.g., with respect to venue, inclusion, presentation
format, anticipated audience) can have on a 
collection of art works 

Teacher prompts: “Why do you think the cura-
tor configured the exhibition space in this way?
Which art works are given emphasis? Why do
you think the curator decided to feature these
works? Would you have presented the works
differently? Why?” “Which of your art works
would you display in a senior class exhibition?
How should these works be organized for
maximum effect?”

A3. Production and Presentation

A2. The Elements and Principles of
Design
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By the end of this course, students will:

B1.1 demonstrate the ability to support their 
initial responses to a variety of art works with
informed understanding of the works’ artistic
form and function (e.g., describe their initial
response to an art work, and explain in detail 
how specific aspects of the work’s content, formal
qualities, and media inform that response)

Teacher prompt: “What informed your initial
understanding of the meaning of A Sacred
Prayer for a Sacred Island by Jane Ash Poitras?
In what ways have Poitras’s artistic choices
affected your initial response to this work?” 

B1.2 deconstruct with increasing skill and insight
the visual content and the use of elements and
principles of design in their own art work and
the work of others (e.g., extend their skills in
identifying individual elements and principles 
and aspects of the visual content in an art work,
interpreting their function, and analysing their
effect; compare and contrast the use of shape,
form, line, texture, space, and balance in Frank
Lloyd Wright’s Falling Water and Moshe Safdie’s
Habitat)

Teacher prompt: “What are the differences in
the way Wright and Safdie used shape and 
balance in their structures? What elements or
principles have they applied in a similar way?
What effects do they produce?”

B1.3 explain in detail, with reference to a variety
of historical and contemporary art works (e.g.,
the social scenes painted by Pieter Bruegel the
Elder; Joseph Paxton’s Crystal Palace; works by
Canadian war artists, such as Alex Colville’s
Bodies in a Grave or Molly Lamb Bobak’s
Private Roy, Canadian Women’s Army Corps),
how knowledge of a work’s cultural and his-
torical context, achieved through extensive
research, has clarified and enriched their
understanding and interpretation of a work’s
intent and meaning

Teacher prompts: “How has your research 
on the social context of the photography of
Edward Burtynsky informed your under-
standing of his work? In what ways is his work
reflective of contemporary concerns and issues?”
“Why did the Canadian government appoint
official war artists during World War II? How
might their status as government appointees
have affected these artists’ approach to their
subject matter?”

B1.4 describe in detail and reflect on with
increasing insight the qualities of their art
works and the works of others, and evaluate
the effectiveness of these works using a wide
variety of criteria (e.g., provide an informed
explanation of why a work of art is, or is not, suc-
cessful with respect to its ability to communicate 
a message or emotion, its technical and aesthetic
conventions, its form and stylistic qualities, its
originality)

B1. The Critical Analysis Process

OVERALL EXPECTATIONS
By the end of this course, students will:

B1. The Critical Analysis Process: demonstrate an understanding of the critical analysis process by
examining, interpreting, evaluating, and reflecting on various art works;

B2. Art, Society, and Values: demonstrate an understanding of how art works reflect the society in
which they were created, and of how they can affect both social and personal values; 

B3. Connections Beyond the Classroom: demonstrate an understanding of and analyse the requirements
for a variety of opportunities related to visual arts.

SPECIFIC EXPECTATIONS

B. REFLECTING, RESPONDING, AND
ANALYSING
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Teacher prompt: “In Betye Saar’s work The
Liberation of Aunt Jemima, what methods does
the artist use to communicate her message? Do
you think she succeeds in her intent? Why or
why not? Do you think this work is effective
stylistically and aesthetically? Why or why not?”

By the end of this course, students will:

B2.1 analyse, on the basis of research, the func-
tion and social impact of different kinds of art
works in both past and present societies (e.g.,
how art works function to decorate private and
public space, to investigate and draw attention to
themes and issues, to criticize political policy and
social norms, to satirize public figures, to memori-
alize people and commemorate events, to preserve
aspects of a people’s culture; how works of art can
symbolize political, religious, social, or economic
power; the power of art to help change personal
and public positions on social and political ideas)

Teacher prompt: “What was the function of
Zeppelinfeld Stadium in Nuremberg, designed
by Albert Speer? What was the immediate
social impact of the structure, and how did its
impact change over time?”

B2.2 assess the impact of socio-economic, politi-
cal, cultural, and/or spiritual factors on the pro-
duction of art works (e.g., how artists are affect-
ed by oppression, persecution, censorship, or war,
or by cultural, political, and/or religious beliefs; how
access to locations, materials, technologies, and
funding can affect the production of art works)

Teacher prompts: “In what ways was Picasso’s
Guernica a response to the political and social
events of the time?” “What impact has the
availability of digital technologies had on 
visual art?”

B2.3 assess the impact that the creation and
analysis of art works has had on their personal
identity and values and their perceptions of
society (e.g., with reference to their self-awareness
and their ability to express their emotions, their
cultural and social empathy, their knowledge of

and appreciation for their own cultural heritage and
the cultural heritage of people in their community,
their reaction to stereotypes, their understanding
of the issue of cultural appropriation, their appre-
ciation for the natural and built environment
around them, changes in their position on
social/cultural issues)

Teacher prompt: “Have you studied an art
work that has changed your perception of a
social or personal issue? In what way did your
perception change? What aspects of the work
effected this change, and why?”

By the end of this course, students will:

B3.1 analyse, on the basis of self-directed
research, the requirements for postsecondary
study and for careers of personal interest in
arts-related fields (e.g., college and university
programs and scholarship opportunities; appren-
ticeships; opportunities for independent artists;
careers in architecture, arts advocacy, art therapy,
education, filmmaking, museum or gallery curation,
photography)

B3.2 identify, on the basis of research, and assess
a variety of opportunities in their community
for involvement in the arts (e.g., interview people
at local artists’ collectives; research the mission
statements of cultural centres that present art exhi-
bitions; explore alternative local venues for art
exhibitions, including centres for youth or seniors,
malls, theatre lobbies, restaurants)

B3.3 analyse a variety of local, national, and 
global arts-based advocacy organizations with
reference to the type of work they do, their
effectiveness, and the possibility of students’
working with them or receiving funding from
them (e.g., investigate organizations such as the
Ontario Arts Council, the Ontario Crafts Council,
the Canada Council for the Arts, UNESCO, the
International Association of Art, private foundations
that provide grants to artists; prepare an application
for a grant or other funding)

B3. Connections Beyond the Classroom 

B2. Art, Society, and Values 
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By the end of this course, students will:

C1.1 extend their understanding of the elements
and principles of design, and use terminology
related to these elements and principles cor-
rectly and appropriately when creating or
analysing a variety of art works (e.g., when
analysing how artists’ manipulation of space,
movement, form, and proportion affects meaning
in an installation or an environmental work)

C1.2 explain in detail terminology related to a
wide variety of techniques, materials, and tools
(e.g., techniques and materials associated with
installation art; additive and subtractive techniques,
digital manipulation, impasto, optical colour 
mixing, pointillism), and use this terminology
correctly and appropriately when creating,
analysing, and/or presenting art works 

C1.3 explain in detail the stages of the creative
process and the critical analysis process, and
explain, using appropriate terminology, how
these processes contribute to the successful 
creation and analysis of art works 

By the end of this course, students will:

C2.1 extend their understanding of a wide variety
of techniques that artists use to achieve a range
of specific effects (e.g., techniques used to create 
a range of textures in an art work, to develop the
connection and relationship between forms in a

composition, to draw attention to specific parts 
of a work)

C2.2 extend their understanding of the variety 
of conventions used in visual art (e.g., allegory,
appropriation, juxtaposition, synectics; conven-
tions associated with formalism, objective and
non-objective abstraction, propaganda, realism,
social commentary), and explain in detail how
they are used in a variety of art works 

Teacher prompt: “What works of art can you
think of that have appropriated existing images
and changed their meaning?”

By the end of this course, students will:

C3.1 demonstrate an understanding of legal and
ethical issues related to the appropriation of
virtual, intellectual, or physical property (e.g.,
copyright, ownership, censorship, sensitivity
towards cultural symbolism or iconography), and
apply legal and ethical practices when creating
and displaying art works 

C3.2 demonstrate appropriate health and safety
procedures and conscientious practices in the
selection and use of various materials, tech-
niques, tools, and technologies when producing
or presenting art works (e.g., demonstrate safe
practices when creating installations, assemblages,
earthworks, constructions, multimedia projects;
demonstrate appropriate protocols, deportment,
and respect for others when working in a studio 
or visiting a presentation space)

C3. Responsible Practices

C2. Conventions and Techniques

C1. Terminology

OVERALL EXPECTATIONS
By the end of this course, students will:

C1. Terminology: demonstrate an understanding of, and use correct terminology when referring to, 
elements, principles, and other components related to visual arts;

C2. Conventions and Techniques: demonstrate an understanding of conventions and techniques used 
in the creation of visual art works;

C3. Responsible Practices: demonstrate an understanding of responsible practices related to visual arts.

SPECIFIC EXPECTATIONS

C. FOUNDATIONS
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C3.3 explain how art works can have both a posi-
tive and negative impact on the environment
(e.g., explain how art works can educate people
about environmental issues; identify hazardous
substances commonly used in the production of 
art works, explain their potential environmental
impact, and identify the proper way to dispose of
them; explain the pros and cons of using recycled
materials in their art works)

Teacher prompts: “What artists can you think
of who deal with environmental themes in
their art work? Has their work influenced your
attitudes on environmental issues? Why or
why not?” “What type of art works might you
create to educate your audience about an issue
such as loss of habitat?”
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